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How is quality defined in higher education? What is the BACKGROUND MAPPING CONCEPTUALIZATIONS AND INDICATORS OF QUALITY
relationship between institutional approach to, and the institutional Cult:
conceptualization of, quality and the indicators used to nstitutional Culture

assess quality? = |nstitutional culture: The embedded patterns and behaviors, and the shared

values, beliefs and ideologies that an educational institutions possess (Kezar and
Eckel, 2002). It also provides a lens through which its members assign value to
INTRODUCTION the various events and efforts of their institution (Berguist and Pawlak, 2008).
= [nstitutional culture and institutional approach to quality cannot be considered in
Current Context . .
isolation:
= Increased focus on quality teaching and enhancing
institutional culture amongst various educational
stakeholders. INSTITUTIONAL  QUALITY INSTITUTIONAL Sty as Fitnoss and Consisteney
CULTURE TEACHING APPROACH TO prree
= Lack of literature and research that documents and explains QuALITY
quality teaching and institutional culture — in relation to
quality teaching — in the Canadian context.
Quality Teaching Survey (QTS) = How an institution approaches and articulates quality stems from a broader
cultural perspective (Harvey and Stensaker, 2008). Thus, institutional
= Multi-institutional project created to identify a set of conceptualization of quality and institutional approaches to quality inform the
indicators that would help define an institution’s teaching institutional culture; and vice versa. In turn, institutional approaches to quality in Emphasis on specific indicators of quality manifests as specific
culture, or the perceived value placed on teaching within conjunction with institutional culture, impacts the ways in which institutions conceptualizations of quality. Conversely, inherent conceptualizations of
Canadian institutions. define and assess quality teaching. quality determine which indicators are used to assess institutional quality.
Clear articulation of this relationship between conceptualizations and
Conceptualizations of Quality Institutional Conceptualizations of Quality indicators will not only allow institutions to understand their approach to
quality, but more significantly, give them the initial framework and means
= QTS survey raised questions regarding the conceptualizations Lee Harvey and Diana Green (1993) describe five conceptualizations of quality in by which to shift their approach should they so desire. In order to
of quality within higher education. higher education: streamline quality assessment, conceptualizations should have a greater
W duct tensive literat iew in order t influence on the indicators selected: Institutions should clearly articulate
€ conduct an extensive literature review in order to: 1. Exceptional: Quality is distinctive; elitist; achieved when high standards are their conceptualization(s) of quality and select and indicators accordingly.
— — surpassed
A _<_.mu specific _:m:E:o.sm_ ._:Q_nmﬁoa o.m quality (Gibbs, 2010) to CONCEPTUALIZATIONS INDICATORS
institutional conceptualizations of quality (Harvey & Green, 1993) 2. Value for money: Quality achieved by return on investment and accountability
PRESAGE
= This link between institutional conceptualizations of quality " . i hieved th h the ed ional gain of stud e T B e
and institutional emphasis on spe indicators of 3. Transformation: Quality achieved through the educational gain of students. S < Degree of Selectivity
educational quality may have, as of yet, unexplored ] o i ] " M_M:N_MNMHMMHMM%
implications for teaching practices and attitudes. 4. Fitness for Purpose: Quality is achieved when the product/service meets stated P o
purpose
5. Perfection & Consistency: Quality is achieved when consistent and flawless Mwwmmmm_w
outcomes are produced. <% Level of Engagement
<> Quality of Teaching
. . o . Quality and Quantity of
Institutional Indicators of Quality TSR l v ./
< Amount of Class Contact Hours
ibbs’ Di i i i id indi % Level of Intellectual Chall
mﬂmr.mB Gibbs ._u_-dm:m_o:m of O,:m__J.\ (2010) examines valid indicators to assess PERFECTION AND CONSISTENC — z\vmm%%mﬂwmm\,mm“wamh mmhwm
quality. These indicators are categorized as: )
Feedback
> Student Support
1. Presage variables: describe institutional context before students begin learning. ¢ Reputations

<> Quality Enhancement Process
<> Peer Ratings

2. Process variables: describe institutional context as students progress through
learning.

_u_._.mem_qu_uC_w_uOmm txO_uCh.ﬁ
- 3. Product variables: describe achieved educational outcomes. 1 <> Student Performance
REFERENCES PERFECTION & CONSISTENCY < Degree Classification

<> Student Retention/Persistence
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